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I.

Executive Summary: Saving Our Future

The City of Flint is at a crossroads. Flint’s former glory as a manufacturing hub and
middle-class utopia is a faded memory. To our fore lay limitless possibilities as a “college
town,” innovation incubator and a successfully reimagined rustbelt city. But this
celebration of a reinvigorated town belies the daily lives of many residents and most
especially our youth.
Flint ranks second in the state for childhood poverty - 57.6 percent of our children live in
poverty.1Cyclical, generational and seemingly indestructible, these numbers merely hint
to the hardships that accompany such financial want. Impoverished children enter
kindergarten having heard 30million fewer words spoken in their lifetime than their more
affluent counterparts. Additionally, the words they are exposed to are more likely to be
discouraging2 and negative reprimands. Substandard housing, transiency,
homelessness, chronic hunger, increased likelihood of exposure to drugs and physical
abuse are other ill effects stemming from rampant poverty.3
Once they enter school, children not only have their impoverished environment to
contend with but they are also confronted with inadequate educational funding,
noxious school climates, internal and externally imposed policies regarding curriculum,
teacher accountability and highly punitive discipline practices. Additionally, some
teachers’ and administrators’ negative perceptions of the students’ home culture and
abilities lead to diminished expectations and ultimately undermine their students’ beliefs
in their own capacity to achieve academically.4
Those that do graduate from high school continue to face a myriad of obstacles to
college completion. Remediation rates for students from Genesee County are
extremely high. In 2012, students that tested below college level for entrance into Mott
Community College in Reading, Writing and Mathematics were 77.4 percent, 44.1
percent and 67.8 percent, respectively. When race is taken into account, more than
half of African-American students (54 percent) are placed in developmental courses in
all three content areas, the highest of any racial group at the institution.5

1

U.S. Census Bureau, 2012 American Community Survey
Rice University, The Thirty Million Word Gap (2011)
3
American Psychological Association, Effects of Poverty, Hunger and Homelessness On Children and Youth (2014)
4
The Power of the Pygmalion Effect: Teachers’ Expectations Strongly Predict College Completion
5
MCC, Office of Institutional Research,
2
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In a city where 43.4 percent of the
total population lives in poverty6,
“It is unrealistic to believe Flint will emerge
two-thirds of the citizens are nontriumphantly from the shadows of an
white7, and only 11 percent overall
industrial past, while the lion share of the
hold a Bachelor’s degree, the
population is locked out of the opportunities
writing on the wall spells out a
economic growth affords and educational
dreary prognosis. Georgetown
credentialing require.” –Dawn Demps
University predicts that 65 percent
of the workforce will require some
level of post-secondary training by 2020.8It is unrealistic to believe Flint will emerge
triumphantly from the shadows of an industrial past, while the lion’s share of the
population is locked out of the opportunities economic growth afford and educational
credentialing require.
We know that the educational landscape and its multi-layered difficulties can be
overcome with actions that address the real consequences of poverty and inequity
experienced by the children in Genesee County. Issues of place and circumstance
must be circumvented by thoughtful initiatives executed by organizations with the
conviction that all youth are capable of success. The Urban Center for Post-Secondary
Access and Success is one such organization.

The Urban Center for Post-Secondary Access and Success (U-PASS)
The Urban Center for Post-Secondary Access and Success (U-PASS) works to ensure the
viability and advancement of a “pro-college” environment with a system of supports
throughout the community for historically disenfranchised student populations in
Genesee County.9 The mission of U-PASS is to “Promote a College Ready Culture that
equips underserved students with the tools needed to succeed from Cradle to College
Completion.”
U-PASS places special attention on minority and economically disadvantaged students
in the 48503, 48504, 48505 and 48458 zip codes where high concentrations of these
students reside. These zip codes include the Flint, Beecher and Westwood Heights
School Districts, where many students face dire socio-economic issues and multiple
barriers to college success. Given the complexity of these hurdles, U-PASS implements a
3-way approach to overcome these challenges with the goal of nurturing self-sustaining
and productive young people.
6

http://www.city-data.com/poverty/poverty-Flint-Michigan.html
http://quickfacts.census.gov/qfd/states/26/2629000.html
8
Weber, Lauren. 55 Million Good Reasons to Go To College. The Wall Street Journal.
9
*College, unless otherwise stated, refers to “any accredited educational institution beyond the high
school level, including apprenticeship, certificate, associates, and bachelor degree programs”
(National College Access Network 2008)
7
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The U-PASS Model
U-PASS is a place-based initiative that meets the students and families we serve “where
they are.” In schools, churches and neighborhood centers, the pro-college, propreparation culture can begin to take hold. We use the following platforms to reach the
goal of increased post-secondary success:
Platform 1: Academic Supplementation- Provide opportunities for raising academic
and social prowess among low-income and minority students in targeted school
districts, making students more competitive for post-secondary pursuits.
Platform 2: College Readiness, Access and Success- Direct students to the
resources needed to navigate the college path while promoting a college-positive
culture of high expectations for student preparedness within districts as well as postsecondary supports for degree completion.
Platform 2: Community Based Advocacy, Organizing and Empowerment- Engage
parents, students and the community to improve the educational landscape while
helping them obtain the tools to create the systemic changes necessary to have
profound impacts on student achievement.

College
Readiness,
Access and
Success

Academic
Supplementation

Community Based
Advocacy, Organizing and
Empowerment
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Core Principles
U-PASS operates under the paradigm that improved student outcomes can be
accomplished with a combination of preparation, raised expectations, and informed
community engagement. The following 8 principles guide our work.
1.
2.
3.
4.
5.
6.
7.
8.

All Youth Are Capable Of Success
Culture Matters
Empowerment Is Key to Sustained Impact
Thriving Youth = Thriving Communities
Post-Secondary Attainment and Success is Necessary
Preparation Precedes Opportunity
Collaboration Augments Impact
Data Informs Successful Strategies

Connecting the Dots
Any plan for an improved Flint must have education at its core. Historically normative
approaches have proven inadequate to address the nexus of poverty, inequity, and
institutional ineptitude. Programs alone are insufficient to wholly and sustainably fix
what ails our education environment. After many years of hands-on experience,
research, and reflection, U-PASS (formerly the Beecher Scholarship Incentive Program)
has come to understand that a one-pronged approach to education and student
achievement will only yield narrow, short-lived results. To achieve the wide-spread
positive outcomes we seek, we must combine the U-PASS principles and approaches to
create a culture prime for educational improvements and social strides. Strategies for
educational success should engage parents, students, communities and institutions for
achievable, replicable, long-term impact.
U-PASS will contribute to students becoming engaged and active citizens with the
ability to power the social and economic viability of the city. The future of our young
people is inextricably woven into any aspirational musings of a sustainably vibrant city.

Dawn Demps
Executive Director
Urban Center for Post-Secondary Access and Success
September 2015

Page 6

SAVING OUR FUTURE: THE U-PASS MODEL

II.

Flying over the Crisis

Since the exodus of General Motors from Flint, beginning in the 1980s, both the local
economy and its inhabitants have been impacted by the devastating long-term
effects. The disappearance of available, upwardly mobile employment facilitated the
decrease in population, increase in crime, shrinking of the tax base and the crumbling
of institutions, most notably the K-12 school system. In 1978, General Motors employed
80,000 people in Genesee County. Currently, they stand as the largest employer in Flint
with less than 8,000 employees10.
According to the Bureau of Labor Statistics, the Flint Metropolitan Statistical Area, which
includes the surrounding suburban locales, has an unemployment rate of 7.0 percent,
compared to a national rate of 6.3 percent. But these figures disguise the true problem
in the urban areas. In Beecher, the unemployment rate is 17.5 percent. The City of Flint’s
is 12.9 percent. The transformation of the metropolitan area into a central city and rural
Black community highlights the inherent inequities that are present when residential
patterns, largely predicted by race, are considered. Note the Beecher Community is 69
percent11 African American, the City of Flint is 54 percent12 African-American, and the
Greater Flint Metropolitan Area is 21 percent African-American. Interestingly, these
same trends mirror educational outcomes.
Third-grade reading proficiencies are widely considered a key indicator of future
academic success. Unfortunately the amount of students in the focus districts who are
proficient in reading by third grade is well behind state of Michigan averages. Consider
third-grade reading MEAP scores: across Michigan, 61.3% of third-graders were
proficient, compared to only 43 percent in Beecher, 35.7 percent in Flint, and 35.3
percent in Westwood Heights.13 The positions of our focus-area high schools in the
Michigan Department of Education Top-to-Bottom Ranking reflect these and other
lamentable performance measurements. The percentile rankings are as follows: 1)
Westwood Heights Hamady High School-17th percentile; 2) Beecher High School-15th
percentile; 3) Flint Northwestern High School-6th percentile; and4) Flint Southwestern
High School-4th percentile.14
Graduation rates also show the disparities between communities. The statewide
graduation rate in 2013 was 76.96 percent. Conversely, Beecher’s was 49.33 percent,

10

Flint Manager Warns of Bankruptcy Over Retiree Cost. Bloomberg Business
Town Charts.http://www.towncharts.com/Michigan/Demographics/Beecher-CDP-MI-Demographics-data.html
12
Town Charts.http://www.towncharts.com/Michigan/Demographics/Flint-city-MI-Demographics-data.html
13
https://www.mischooldata.org/DistrictSchoolProfiles/ReportCard/EducationDashboard.aspx
14
https://www.mischooldata.org/DistrictSchoolProfiles/ReportCard/TopToBottomRanking/TopToBottomRankingLi
st.aspx
11
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Flint 51.6 percent, and Westwood Heights at 88.73 percent. 15 While Westwood Heights
appears an outlier upon an initial examination of graduation rates, when you consider
ACT scores, the deeper inequities are again revealed.
ACT scores are commonly used as a measure of college readiness, and scores in
Beecher, Flint, and Westwood Heights are behind the already low Genesee
Intermediate School District (GISD) and state levels. Genesee County’s proficiency rate
holds at 13.7 percent, while the state boasts a17.8 percent proficiency. In Beecher and
Westwood Heights, 0 percent of the students met the proficiency benchmark for all ACT
content areas. In Flint, just 1.3 percent of students met the goal.16 The national
composite average score for 2013 was 20.9.17
Correlations between the ACT scores and college readiness are reinforced when one
considers college remedial class enrollment. Students that have to begin their college
careers in remedial classes not only quickly run through their Pell grant funding and
other college dollars, but are spending their time and money on courses which do not
count towards college degree credit requirements. Students that have to take remedial
courses also decrease the chances that they will persist and eventually complete a
degree program.

Remedial Class
Enrollment Rate

Focus-area
students who
enroll in and
graduate from
College

15

•
•
•
•

Beecher: 72%
Flint: 52.3%
Westwood Heights: 61.9%
Michigan: 27%

• Beecher: 10%
• Flint: 15.07%
• Westwood Heights: 14.04%

https://www.mischooldata.org/DistrictSchoolProfiles/ReportCard/EducationDashboard.aspx
https://www.mischooldata.org/DistrictSchoolProfiles/AssessmentResults/Act/ActCollegeReadiness.aspx
17
https://www.insidehighered.com/news/2013/08/21/act-scores-fall-lowest-level-five-years
16
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The intersections of employment, education, race and opportunity are most salient
when analyzing income and poverty data. The 2014 federal poverty rate for a family of
four was $23,850.00. Combined average median yearly earnings in our focus areas fall
well below the federal poverty rate at $23,072. Among residents in the focus areas with
less than a high school degree, 48.6 percent live in poverty, compared to the state
average poverty rate of 28.1 percent and the national average of 26.5 percent of
those with less than a high school diploma.18 Free and reduced-price lunch
participation are correlates of school district poverty and in Beecher, Flint and
Westwood Heights free and reduced lunch rates are 85.22 percent, 86.32 percent and
86.27 percent respectively. 19
Similarly, residents with higher levels of education show significantly lower rates of
poverty. For example, in the Westwood Heights district (zip code 48504), while 43.6
percent of the population 25 years and over with less than a high school diploma lived
in poverty, only 5.3 percent of those with a Bachelor’s degree lived in poverty. One
must ask, what are the ramifications of the following statistics? Only 17.7 percent of the
population 25 years and over in the focus zip codes (48458, 48504, 48505, 48503) possess
any post-secondary degree. This is much lower than Michigan’s 33.9 percent or the
United States’ 36.2 percent. The long-term economic and social consequences will be
devastating for these communities.
The Georgetown University Center on Education and the Workforce predicts that 65
percent of U.S. jobs will require some form of postsecondary education by 2020. Yet
several obstacles hinder students, especially those from urban and impoverished
backgrounds and members of racial minority groups, from successfully attaining
college degrees. In a knowledge-based economy, where post-secondary credentials
are the pre-requisite to employment opportunities and higher wages, these patterns, if
uninterrupted, condemn these communities to perpetual poverty and the
accompanying crime, poor health, high infant mortality, and increased incarceration
as families are pushed off the track of upward mobility.
Any plan for change must recognize the real consequences of the poverty and
inequity experienced by the children we serve. Issues of place and circumstance must
be circumvented by thoughtful initiatives executed by individuals committed to the
belief that “all children are capable of being successful.” We must begin the process of
challenging these negative patterns by arming students, parents and community
members with information, resources and the determined strength of collaboration. We
believe that U-PASS is one such tool to accomplish this task.

18

http://www.city-data.com/city/Michigan.html
https://www.mischooldata.org/DistrictSchoolProfiles/ReportCard/EducationDashboard.aspx

19
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III.

U-PASS History

When the organization began in 2000 as the Beecher Scholarship Incentive Program
(BSIP), founder Harold Ford had a vision of increasing opportunities for disenfranchised
students. As a veteran Beecher High School educator, Mr. Ford knew that if students
believed college was a viable option, they would strive to meet the expectations
required to reach that goal. The Ruth Mott Foundation invested in his vision, providing
programmatic funds and student scholarships for more than100 students that
completed the program requirements. BSIP participants posted 100 percent high school
graduation rates and of those, 96 percent went on to post-secondary pursuits.
BSIP existed as a program for 13 years before becoming a non-profit organization in
2012, by then serving nearly 150 scholarship students and offering support services to
students throughout the Beecher School Districts. BSIP leadership wanted to learn from
the lessons, shortfalls and best-practices to create a new model of expanded
geographic and impact scope. This expanded model would meet the challenges to
successful post-secondary achievement throughout Genesee County.
Hoping to build upon the successes of BSIP, board members launched a six-month
strategic planning process in 2014 involving various community stakeholders, BSIP
program alumni, high school students and educators. Their task was to formulate how
the Beecher Scholarship Incentive Program could be retooled, reimagined and
reengaged as a noteworthy and sustainable education-based organization with a
reach beyond the Beecher community. The following three platforms are the results of
this exploration.

BSIP Scholars, Ruth Mott Foundation Visit, June 2014
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IV.

The Three Platforms

Platform One: Academic Supplementation-Provide opportunities for raising academic and social
prowess among low-income and minority students in targeted school districts, making students more
competitive for post-secondary pursuits.

“In fourth-grade reading achievement, Michigan has gone from 28th nationally in 2003
to 38th today”. In the state, Genesee County students, particularly those in the Beecher,
Flint and Westwood Heights school districts, lag greatly behind the rest of the nation.20
Unfortunately, many urban districts lack the resources, time and/or strategies to bridge
this academic gap. Life and social skill attainment are not even on the menu of student
offerings, much less academic addendums such as honors classes, AP and other
expanded courses.
Where these opportunities are provided, they may not stay true to the rigors demanded
in more affluent environments. According to the Center for Public Education,
researchers question whether the rigor of
high-level courses is consistent
“There is no requirement for a math course
throughout districts and schools. “There is
no requirement for a math course in one
in one district to equal a similarly-named
district to equal a similarly-named course
course in other schools. Many [schools] offer
in other schools. Many [schools] offer
Algebra II courses that, in content, are closer
Algebra II courses that, in content, are
to Algebra I”.-Center for Public Education
closer to Algebra I”. 21 Given this
landscape, these same resource
challenged students must nonetheless
compete in the global knowledge-based economy. School day instruction is currently
insufficient to ensure students are ready for life beyond high school.
Performance gaps between African-American students and their Caucasian peers and
low-income students and those of higher economic levels are reflected in grades,
standardized test scores, course selection, dropout rates and college-completion rates.
Lower-income and African-American students most often require remedial, non-credit
bearing, coursework in college. The college remediation phenomenon increases their cost,
time investment, and reduces their chances of college completion. Nationally only 31
percent of students who enrolled in a remedial math course successfully completed the
course, and of those who did complete the course, only half actually went on to complete a
credit-earning college-level math course within three years.22
20

The Educational Trust - Midwest
The Center for Public Education. Is High School Tough Enough. March 2012
22
Developmental Education in Community Colleges. Community College Resource Center, Columbia University
2010.
21
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Adequate preparation prior to college attainment is the best hope of post-secondary
completion. While college supports can intervene to decrease attrition rates and
promote college graduation, U-PASS believes that the most efficient way to
compensate for these educational circumstances is to provide more time on task
before college matriculation. Opportunities for experiential learning, rigorous academic
options, life skills workshops and exposure to experiences outside of the students’
normalized realities can enhance the student’s toolbox.
Academic supplementation can take many forms: state and federally funded
compensatory education, after-school and Saturday programs, summer programs,
peer and professional tutoring, mentoring, computer-assisted instruction, literacy
programs, project-based learning, summer college experiences, non-traditional
learning, national and international youth travel programs, and service learning. UPASS’s current hallmark academic supplementation initiatives include the Summer
Institute of Arts and Sciences (SIAS), Black Male Achievement and the Junior Scholars
program, as well as college visits and various culturally enriching opportunities. U-PASS
additionally advocates for an expansion of academic intensive options though Dualenrollment, AP classes and subsequent AP testing, Early College Programs and HigherMath offerings in high schools.

Platform Two: College Readiness, Access and Success- Direct students to the resources
needed to navigate the college path while promoting a college-positive culture of high expectations for
student preparedness within districts as well as post-secondary supports for degree completion.

Nationally, high school graduates from low-income families and those from
racial/ethnic minority groups are less likely to enroll in college than their more affluent
and Caucasian counterparts. Of those that enter post-secondary education, many
never complete a degree. High School graduation, college enrollment, and degree
completion are closely related to income and race. By their late 20s, more than 30
percent of Caucasians have completed four or more years of college, but fewer than
20 percent of African Americans and only 10 percent of Hispanics have done so.23
Families who lack post-secondary training and education may require connectors to
help navigate the post-secondary training and education path: A comprehensive
college preparation program must address four distinct dimensions of college
readiness: cognitive strategies, content knowledge, self-management skills, and
knowledge about postsecondary education. 24 It is estimated that 30 percent of
students enrolled in postsecondary institutions today are low income, first-generation
college students. But 89 percent of these students will not earn a bachelor's degree six
23
24

The Education Resources Institute, Inc. 2007
Expecting Excellence Educational Leadership, October 2008, Volume 66, Number 2
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years out from high school25. They drop out of college at four times the rate of their
peers whose parents have a postsecondary education.
There are many reasons that these students struggle to access and complete college.
Their parents may lack the ability to guide them in the college process. Still others don’t
believe college is an attainable goal due to costs or the lack of tangible role models
that have completed the trek. Many are
often in schools and communities where
“The School Counselor Association
college counseling and college-minded
recommends a ratio of 1 counselor for
peers are lacking or nonexistent.26 The
every 250 students. Nationally, the
School Counselor Association recommends
practice is 1:500 and even higher in
a ratio of 1 counselor for every 250
urban school districts like those U-PASS
students27. Nationally, the practice is 1:50028
serves.”
and even higher in urban school districts like
those U-PASS serves. Additionally, when
counselors are present, many are overwhelmed with non-counseling duties and/or not
properly trained in college prep practices. The guidance needed in this climate of
career and college going makes the dearth of counselors ever more devastating.
U-PASS will utilize the Michigan College Access Network’s model for Local College
Access Networks (LCANs) to challenge these barriers and to promote a college positive
culture in Genesee County. LCANs are community-based college access alliances
supported by a team of community and education leaders representing K-12, higher
education, the nonprofit sector, government, business, and philanthropy. As the LCAN
convener, U-PASS will utilize the five conditions of collective impact including:
establishing a common agenda; employing shared measurements; instituting mutually
reinforcing activities; practicing continuous communication; and creating a backbone
support infrastructure.29 LCAN specific activities to promote college readiness and
access include College Application Week, Cash for College events, and College
Decision Day.
Furthermore, U-PASS will utilize College-Bound Volunteer Advisers comprised of
community volunteers trained by U-PASS staff and Greater Flint College Access Network
affiliates to help students navigate the college path, while providing encouragement
and guiding them to degree completion. U-PASS will partner and refer students to other
college positive programs to further support youth before college and once they enter.

25

I’M First. http://www.imfirst.org/wp-content/uploads/2012/08/FAQ.pdf
College is my Opportunity, Center for Student Opportunity info @imfirst.org
27
The ASCA National Model: A Framework for School Counseling Programs (third edition)
28
Harris, Elizabeth. Little College Guidance: 500 High School Students Per Counselor. New York Times. 12/25/14
29
Kania, J. and Kramer, M. (2011).Collective impact. Stanford Social Innovation Review.
26
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Platform Three: Community-Based Advocacy, Organizing, and Empowerment
Engage parents, students and the community to improve the educational landscape while helping them
obtain the tools to create the systemic changes necessary to have profound impacts on student
achievement.

Students must be prepared to go to college, should they choose to go. Furthermore,
these students should have access to the tools and support for a successful academic
transition to maximize the social and economic benefits of college. For this to occur,
systemic changes must be put into place where they are found to be necessary.
Students, families, advisors, community organizations, schools, post-secondary
institutions, parent groups, and others must be equipped with the educational lingo,
policy knowledge, and organizing prowess in order to be the lever for those changes.
Parents are important change-agents in school and community improvement. Yet, they
are often an underutilized resource in efforts to close the opportunity gap.30 Cultural
disconnect, historical referencing, social bias, and environmental barriers complicate
parent to school relationships, especially in urban districts. Given the aforementioned
statistics, it must be understood that many of the parents in our focus area have
experienced disenfranchisement, much like their children. This marginalization can
leave the child’s natural champion feeling powerless and inadequate. U-PASS is
dedicated to shifting this paradigm through empowerment tools, community based
advocacy and organizing.
Empowerment is a process through
“…it must be understood that many of the
which individuals who lack influence
parents in our focus area have experienced
increase their knowledge in order to
disenfranchisement, much like their
gain access to resources and
information, thus becoming an
children. This marginalization can leave the
equitable partner in decisions
child’s natural champion feeling powerless
regarding their environment.
and inadequate.”
“Empowering parents is a critical
strategy to realize justice, equity and
access in education… Empowered
parents develop both personal and community empowerment, that is, they increase
their consciousness, sense of meaning, self-determination, competence, community
belonging, and participation in community and school." 31
U-PASS’s goal of community-based advocacy rests on the supposition that there exist
resources and practices within communities that can be cultivated to maximize positive
impact for that community. For this to occur, information and resources that will help
communities understand and overcome micro- and macro-level educational
challenges must be made available so that all stakeholders are prepared to act as
effective advocates. What is best for positive student outcomes is central to this
advocacy work.
30

Parents as Agents of Change, Harvard Family Research Project, September 2013, Volume V, Issue 2
Kim, Jungnam. (2012)Defining And Assessing Parent Empowerment And Its Relationship To Academic
Achievement Using The National Household Education Survey: A Focus On Marginalized Parents
31
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Once we have empowered individuals and the community with the knowledge and
skills to move as effective champions for the education of children, we must activate
these strengthened allies. Through organizing trainings and other related efforts, the
grassroots voice will be actualized and work towards improving the educational terrain
in the Greater Flint community.
U-PASS is committed to energizing historically disenfranchised and disempowered
stakeholders to move forward on educational improvement efforts. Through the Parent
Empowerment Project (PEP) and Students Leading Change (SLC) initiatives, participants
will gain the tools necessary for positive involvement and engagement. Education
Resource Connect (ERC) Genesee serves as a local online clearinghouse of
educational resources and information.
Additional advocacy strategies will include community forums, workshops, trainings for
various stakeholders and conferences like the bi-annual Greater Flint Education
Symposium to explore and collaborate on best practices for closing access and
attainment gaps in Genesee County. U-PASS will disseminate information through press
releases, op-eds., social media, marketing campaigns, and other public events.

“Organizing to Break the School to Prison Pipeline” Community Meeting with The Dream Defenders, April 2015
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V.

What We Believe To Be True: UPASS Principles

Strong organizations have clear goals and objectives, accountability measures and
capable leadership. Impactful organizations are guided by clearly defined
philosophies which inform how they do business and the culture they seek to
propagate. The belief statements embraced by UPASS provide the set of
understandings used to direct our course, engage with our constituency, and present
ourselves on a daily basis. Beliefs about youth, communities, and success are
highlighted below. These are the foundational principles for all UPASS activities,
practices, services, events, and programs.

Principle 1: All Youth Are Capable Of Success
The idea that all youth have the capacity to successfully navigate the educational
terrain is lofty, but attainable. This notion, while often the rhetoric of politicians or
educational pundits, has had minimal investigation or investment. Excuses as to why
some are NOT able to be educationally productive abound including racially tinged
proclamations of a deficient environment, theories associated in the “culture of
poverty,” and the pathology of fatherlessness. While a matted convolution of variables
impact student outcomes, they are not esoteric insurmountable obstacles.
In 1907, Dr. Maria Montessori proved to the world, that under the right circumstances,
poor, developmentally disabled children were able to learn and indeed surpass
expectations. Numerous inputs
contributed to the positive
“…86 percent of teachers say that there is a strong
outcomes her students exhibited,
relationship between having ‘high expectations
but most powerful was her belief
for all students’ and student learning. But when it
that the capacity to learn was
comes to actual expectations for students, only 36
already present within every child.
percent of teachers say that ‘all of their students’
Good educators create the
can achieve academic success.”-Center for American
environment which cultivates the
Progress
child’s innate gifts and facilitates
the circumstances for that learning
to take place and flourish. Great educational institutions constantly engage in a neverending circle of evaluation and reflection on how they fail or succeed in nurturing the
potential greatness in all children.
In this vein, research has shown the impact of low-expectations on student
achievement. Ultimately, children who succeed seem to do so when they have people
in their lives who believe they can succeed. In the education realm, this is known as the
“Pygmalion Effect”. The Center for American Progress studied this theory by analyzing

Page 16

SAVING OUR FUTURE: THE U-PASS MODEL
the National Center for Education Statistics’ Education Longitudinal Study, which
followed the progression of a nationally representative sample of 10th grade students
from 2002 to 2012. Their research showed:
1. High school students whose teachers have higher expectations about their future
success are far more likely to graduate from college.
2. Secondary teachers have lower expectations for students of color and students
from disadvantaged backgrounds.
3. College-preparation programs and other factors that support higher
expectations are significant predictors of college graduation rates.32
They also noted that “teachers themselves also say that high expectations are
important for student achievement.—86 percent of teachers say that there is a strong
relationship between having ‘high expectations for all students’ and student learning.”
Yet, when it comes to actual expectations for students, only 36 percent of teachers say
that “all of their students can achieve academic success.” Now imagine whole school
buildings, administrators, even districts that don’t believe all students are capable of
success. How well does that bode for our children?

Principle 2: Culture Matters
Children who succeed are nurtured by a culture that is focused on success and
strengths. A Yale University psychiatrist, Dr. James Comer, in a 2005 interview with
Hedrick Smith of Making Schools Work, addresses the issue of success by suggesting that
schools need to create a school culture of community that will allow all staff to support
the natural development of children.
A cultural belief system must be developed where every student is treated as an asset
rather than a liability. When there is an environment of caring adults with high
expectations invested in and accountable for the betterment of every child,
achievement grows. A child must feel they belong to something positive, feels useful,
feels competent, and feels empowered. We believe in them to the point that they
begin to believe in themselves.
The educational institution culture must further be grounded in a strength-based
perspective rather than the often-practiced deficiency approach we seem
comfortable in utilizing. The home culture of the youth we serve must be understood
and respected not as antagonistic to student success, but as a most necessary partner
for it. Lisa Delpit notes the power dynamics in play and understood by parents, students
32

Center for American Progress. The Power of the Pygmalion Effect: Teachers Expectations Strongly Predict College
Completion (Oct.6, 2014)
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and communities when deciding what is valuable and disposable when interacting
with youth in schools.
“Indeed, in the educational institutions of this country, the possibilities for poor
people and for people of color to define themselves, to determine the self each
should be, involve a power that lies outside of the self. It is others who determine
how they should act, how they are to be judged. When one "we" gets to
determine standards for all "wes," then some "wes" are in trouble!” 33
The idea of “culture-making” seems daunting, yet there are certain requirements for the
initiation of any climate change or reimagining of beliefs and practices. The following
guidelines will help to imbed a college bound ideology into the DNA of the school
district U-PASS works with and the Greater Flint community.
•
Create a counter narrative-Research has shown that what children
believe they can become is influenced by what they believe to be accessible.
This is shaped by exposure to experiences and individuals outside of their normal
sphere. Limited aspirations are further contracted by what those around children
believe they are capable of becoming. Stereotypical expectations must be
challenged by administrators, teachers and anyone in contact with the youth. An
array of options must be made available so youth can step outside of predetermined boxes and reach the full potential of their being. (ie: chess club, STEM
camps, museum trips)
•
Common language-The most conspicuous aspect of any culture is
language. Deliberate communication articulating the expectation of academic
success, college matriculation and graduation is necessary to move the
acculturation process forward. Terminology and conversation committed to
classifying some children as “not college material” pre-maturely limits and
discounts students while excusing educators and parents from accountability.
College-speak is for everyone.
•
Clear expectations of all stakeholders- If we are preparing students for the
full range of postsecondary options upon high-school graduation then these
goals must be explicitly laid out and communicated. What role does each
stakeholder play in bringing each goal to fruition? From the building janitors to the
students, parents, teachers, administration and staff; they all have a part in
successfully preparing students for life beyond high-school.

33

Lisa Delpit. Other People’s Children: Cultural Conflict in the Classroom. (New York Press. 1995)
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Principle 3: Empowerment Is Key to Sustained Impact

Types of Empowerment
To grasp what the concept of
“empowerment” entails, one must
first understand the levels of
disempowerment or powerlessness
experienced by individuals and
groups.
John Lord and Peggy Hutchinson
wrote at length on how the internal
perception of powerlessness is
buoyed by real institutional
powerlessness most readily found in
the lives of “out” groups across the
demographic spectrum.
“At the individual level, powerlessness
can be seen as the expectation of the
person that his/her own actions will
be ineffective in influencing the
outcome of life events (Keiffer,
1984).” Lerner (1986) makes a
distinction between real and surplus
powerlessness. Real powerlessness
results from economic inequities and
oppressive control exercised by
systems and other people. Surplus
powerlessness, on the other hand, is
an internalized belief that change
cannot occur, a belief which results in
apathy and an unwillingness of the
person to struggle for more control
and influence…Whitmore states,
“individuals are assumed to
understand their own needs better
than anyone else and therefore should
have the power both to define and act
upon them.”- (Hutchinson and Lord.
1993)

Page 19

Empowerment is the only truly sustainable resource.
Like a pebble in the river, knowledge passes
generatively and throughout social circles creating a
reverberating impact on those in its wake; creating
other circles of influence and transformative
change. U-PASS seeks to become the pebble for the
people we serve.
UPASS will utilize empowerment strategies to
enhance critical consciousness, build supportive
environments and a sense of community, promote
positive social action through collective involvement
in decision-making, participate in system planning,
implementation and evaluation, and activate
students, families, and community members.
A broad array of stakeholders will be involved in
advocacy and leadership training and
programmatic and community capacity
development.
Empowerment activities will focus on shared power
and decision-making with participants of
interventions, and promotion of institutional and
community-wide accountability and transparency.
Empowerment strategies will also build on and
reinforce authentic participation ensuring autonomy
in decision-making, sense of community and local
bonding, and psychological empowerment of the
community member.
Principle 4: Thriving Youth = Thriving Communities
The future of our community is dependent upon the
academic, financial, political, and social/emotional
strengths, gifts, talents and abilities of our youth and
young adult residents. The Youth Thrive framework is
a strengths-based initiative that examines how all
youth can be supported in ways that advance
healthy development and well-being and reduces
the likelihood or impact of negative life experiences.
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Advancing healthy adolescent development and well-being is “an intentional,
deliberate process of providing support, relationships, experiences, and opportunities
that promote positive outcomes for young people, most broadly viewed as enhancing
the capacity to be happy, healthy, and successful.”34When youth thrive, the
communities they are in benefit and thrive as well.
We must refuse to lose our young people to school disconnect, drop-out, crime,
poverty and the associated ill effects of under-education. These young adults are
valuable and constitute the future leadership required to ensure a vibrant and viable
community.
Principle 5: Post-Secondary Attainment and Success is Necessary
“According to the Census Bureau, a worker with a bachelor’s degree commands
almost double the annual income of someone with a high school diploma, and as the
‘knowledge economy’ supplants traditional industries, this gap is only going to widen.”35
Even in the face of rising student loan delinquency rates, increasing tuition costs and
still-tough employment prospects for recent college graduates, the benefits of a
degree outweigh the costs. According to a New York Federal Reserve study despite the
recent struggles of college graduates, investing in a college degree may be more
important than ever before because those who fail to do so are falling further and
further behind.36
The economic benefits of college success are widely promulgated. Individuals with
higher levels of education earn more than those with lower educational achievement37:






A person with a Ph.D. earns an average of $1,639 a week;
A person with a master’s degree earns an average of $1,326 per week;
A person with a bachelor’s degree earns an average of $1,101 each week;
A person with an associate degree earns an average of $762 weekly; and
A person with only a high school diploma earns an average of $488 each week.

When examining the broader employment impact, skills desired by employers are those
that are refined during the college-going experience: persistence, performance, public
speaking, writing, persuasion skills, researching, analyzing new information and critical
thinking to determine how to utilize new inputs.
College completion additionally correlates to multiple individual and communal
positive social indicators beyond earning potential.

34

Resnick, M. D. (2008), Best Bets for Improving the Odds of Optimum Youth Development
Shirley M. Thigman. Princeton Alumni Weekly. June 07, 2006
36
U.S. News and World Report, Benefits Still Outweigh Cost, May 2014
37
www.bls.com
35
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38

Increased Social Capital- From expanding the “marriage” pool to finding
supportive peers38 and gaining access to those “in the know”. The quality of
one’s social network is positively correlated to expanded opportunities and
resources cultivated by college-going.
Improved Social Mobility- Upward social mobility is rarely accomplished in the
United States, and is even less likely occur in low-income populations. “The odds
of moving from the bottom of the family income ladder all the way to the top
are three times greater for someone with a college degree than for someone
without one.”39 Education has continued to be the most effective tool for
climbing the social ladder. “In a time of rising inequality and low social mobility,
improving the quality of and access to education has the potential to increase
equality of opportunity for all Americans.”40
Better Job Satisfaction- College Grads are more likely to have employment
aligned with their interests and talents. In other words, the job is a career that
one trained for and likely desires, resulting in increased job satisfaction.41
Greater Job Security- The greater the level of credentialing, the greater the job
security and lower rates of unemployment. Even during the “Great Recession of
2008, college grads were insulated from the harshest effects of the economic
downturn.42
Positive familial benefit-Research has shown that children of parents with a
college education better off socially and economically. Studies have shown that
children in households where one or both parents have a college degree are
themselves more likely to earn a college degree. Earning a college degree can
have a ripple effect that will influence the well-being of generations to come.43
Safer Communities- States that had higher levels of educational attainment had
lower crime rates than the national average. This negative correlation
additionally holds true with respect to high school graduation rates, college
enrollment, and state government investment in education, including higher
education. As the positive desired outcomes increase, the undesired negative
correlates decrease.44
Better Physical Health- According to the Centers for Disease Control and
Prevention, people who have a bachelor's degree or higher live an average of

Sara Goldrick-Rab Kia Sorensen Unmarried Parents in College. The Future of Children. Prineton Univ. Brookings
Institute
39
How Much Protection Does a College Degree Afford? Pew Charitable Trust Economic Mobility Project. 2013
40
Michael Greenstone, et al. Thirteen Economic Facts about Social Mobility and the Role of Education. The
Brookings Institute
41
Andrea Caumont. 6 Key Findings About Going To College. Pew Research Center. February 11, 2014
42
How Much Protection Does a College Degree Afford? Pew Charitable Trust Economic Mobility Project. 2013
43
Benefits of a College Degree. CollegeAtlas.org July 16, 2015
44
Education and Public Safety. Justice Policy Institute. August 30, 2007
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nine years longer than those who don't graduate from high school. They are also
less likely to smoke, be obese or lack access to health care.45
Happier And Healthier State of Mind- All of the above cumulative positive effects
promotes a more contented sense of self. 46

As Genesee County continues to recover from the Great Recession, these economic
and social benefits will undoubtedly improve the overall economic well-being of our
community and improve the quality of life for Flint residents.

45
46

Nanci Hellmich. Higher education linked to longer life, CDC report shows. USA Today. May 2012
Michael Grossman, "Education and Nonmarket Outcomes," in Handbook of the Economics of Education
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Principle 6: Preparation Precedes Opportunity
In 2014, BSIP staff began the process of gathering qualitative information via face to
face or phone interviews of past graduates from the program. What they discovered
was that even with the generous scholarship and financial assistance, the
overwhelming majority of the students who should have graduated within 6 years did
not. While life events accounted for some situations, the most consistent sentiment was
captured in one student from the graduating high school class of 2008.
“I wish I would have maybe studied more before I went or paid more attention in
high school. But I got good grades and stayed on the honor roll. I was the man
here so I thought I was good. But, when I got there… most of the time I was in my
classes (during college) and I had no idea what they were doing. Some students
had done this stuff before, but I was just lost.” 47
Unfortunately, the time lapsed on his scholarship. He was put on academic probation
at his school and must now pay from his own pocket for his return semester in college to
become eligible again for Federal Financial Aid. While we rally for his completion, the
odds are not in his favor. As most students stop out at one point during their college
journey, the longer or more frequent they “stop-out” the more likely they are to
become a college “drop-out” and never return.48
Consider that 58 percent of students who do not require remediation earn a
bachelor’s degree, compared to only 17 percent of students enrolled in remedial
reading and 27 percent of students enrolled in remedial math. One could conclude
that by decreasing the rate of students in need of remediation, we could increase
college completion rates dramatically.
Opportunity without preparation is futile. By not preparing students for the next step, we
set them up for failure. Stanford University called this “betraying the college dream.” 49
This phenomenon, which most impacts our most vulnerable populations, has cumulative
ill effects on students personally and academically. Decreased standards of rigor in K-12
and “inequitable college prepatory opportunities” become increased remedial classes
in college, creating increased college costs (and most often debt), increased likelihood
of stop-out and decreased chance of college completion.
Preparation is critical in order to take advantage of any life opportunity. We all have a
responsibility for preparing our youth and young adults for the requirements of postsecondary attainment and adulthood.
47

BSIP Alum Interviews. March 2014
Elizabeth Ohanian. Stopout, A Growing And Concerning Trend Among College Students. California State
University Northridge. Dec 3, 2013
49
Andrea Venezia. BETRAYING THE COLLEGE DREAM: How Disconnected K-12 and Postsecondary Education
Systems Undermine Student Aspirations. Stanford Institute for Higher Education Research
48
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Principle 7: Collaboration Augments Impact
We strongly believe that collaboration is a valuable tool that can improve service
design, delivery and impact. When appropriately activated, stakeholder resources can
strengthen program and system operation. These benefits can include:


New or improved services to participants;



Wider geographical reach or access to new participants or beneficiary groups;



More integrated or coordinated approach to addressing participant needs;



Financial savings and better use of existing resources;



Knowledge, best practice, and information sharing;



Sharing the risk in new and untested projects;



Increased capacity to replicate success;



Stronger, united voice;



Better co-ordination of organizations’ activities;



Mutual support between organizations.

U-PASS utilizes the Collective Impact framework as in use by the Michigan College
Access Network, Promise Neighborhoods and endorsed by Policy Link to guide our
collaboration efforts.

Principle: 8: Data Informs Successful Strategies
High-quality programming must include a comprehensive system for collecting and
analyzing data and for utilizing that data to refine programmatic and system strategies.
We have the technology available to get various efficacy measures in real time.
U-PASS staff are being trained to employ the Results Based Accountability Model to
analyze the impact and alignment of our overall work. This model is also being used by
the Flint and Genesee Literacy Network, a U-PASS partner. Results Based Accountability
(RBA) “also known as Outcomes-Based Accountability, is a disciplined way of thinking
and taking action that communities can use to improve the lives of children, youth,
families, adults and the community as a whole. RBA is also used by organizations to
improve the performance of their programs or services. U-PASS will also apply other
strategies for collecting community input and impact data:
A. Participant Feedback and Quality Assessment
Program participants, including students, parents, volunteers and community
organizations, will be surveyed on their experiences with U-PASS Programs and for
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methods of improvement to programs and services. Feedback will be recorded
and presented to the staff and board as part of a quarterly review.
B. Documentation and Tracking of Program Measurable Outcomes via Tracker
database
The “Tracker” database currently in use by the organization will record direct
service participants involvement in college positive activities, GPA, and other
relevant data. Outcomes will be used to examine, critique, explore and
demonstrate which interventions prove most advantageous to student collegegoing and completion.
C. Participatory Action Research
UPASS will utilize Participatory Action Research (PAR) practices in order to gain
community input, empower citizens, assess progress and influence action. PAR
contrasts with many data collection methods in that it emphasizes participation
and refinement of programs and policies. Action unites, organically, with
research and collective processes of self-investigation.50PAR is a more activist
approach to research, working to empower the local community, or its
representatives, to influence the higher level power structures.
Breaking the linear mold of conventional research, participatory research
focuses on a process
of sequential
reflection and action,
carried out with and
by local people rather
than on them. Local
knowledge and
perspectives are not
only acknowledged
but form the basis for
ongoing research and
Parent Empowerment Project Meeting, December 2014
planning. While many
of the methods used in participatory research are drawn from mainstream
disciplines, the key difference between participatory and conventional
methodologies lies in the location of power in the research process. Participatory
research ensures that power resides within the local environment rather than with
disconnected researchers.

50

Chevalier, J.M. and Buckles, D.J. (2008) A Guide to Collaborative Inquiry and Social Engagement
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Focus Population
Genesee County is the focus area for UPASS programs and services. Within the county,
the high-needs school districts of Beecher, Flint and Westwood Heights receive
intentional emphasis. This is due to the combination of high concentration of students
whose academic performance is significantly below state and ISD averages and the
myriad of social barriers contributing to achievement gaps in these areas.
Genesee County is the fifth-most populous of the 83 Michigan counties with 415,276
people.51The county has an area of 650 square miles, and its population center is the
City of Flint, Michigan, birthplace of General Motors. There are 169,202 households, out
of which 32.6 percent have children under the age of 18 living with them, 43.3 percent
are husband-and-wife families, and 17.2 percent have a female householder with no
husband present.
Across the county, 25 percent of the population is under age of 18, 8.9 percent are
age18 to 24, 24.7 percent are age 25 to 44, 27.6 percent are age 45 to 64, and 13.7
percent are 65 years of age or older. The median age is 39 years. For every 100 females
there are 93.1 males. For every 100 females age 18 and over, there are 89.4 males.

School Achievement
Genesee Intermediate School District (GISD) is the regional service agency for the
county. The GISD provides comprehensive educational services and oversight to 21
school districts, 13 Public School Academies, and 28 private schools. Across Genesee
County, 15 percent of students are considered “proficient” in all subjects on the
Michigan Department of Education Michigan Merit Exam (MME) exams. One-third (35
percent) of students in grades 3-8 are proficient in math and reading, and the ACT
composite score for the county is 19.0. In Genesee County, 88.8 percent of adults age
25 and older have graduated high school, 19 percent have obtained at least a
bachelor’s degree, and 6.8 percent have a graduate or professional degree.

Economic Status
The 2010 American Community Survey one-year estimate indicates the median income
for a household in Genesee County is $38,819 and the median income for a family is
$48,979. Males have a median income of $27,269 versus $18,082 for females. The per
capita income for the county is $19,860.
The financial picture in Genesee County reflects two different realities. In the county,
19.9 percent of the population lives below the poverty line. In the urban center, the City
51

American Community Survey 2013 data
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of Flint, an alarming 40.1 percent of residents are living below the poverty line.52 The
situation for children is even worse: 59.2 percent of children in Flint under age 5 live in
poverty, as do 30.9 percent across the county. These figures are well above the State of
Michigan average of 22.4 percent.
Zip Code
48458

Zip Code
48504

Zip Code
48505

Zip Code
48503

(Beecher)

(Westwood
Heights)

(Flint and
Beecher)

(Flint)

Population53

21,737

30,329

25,258

25,168

Median Income

$34,219

$29,997

$21,965

$29,077

27.4%

38.5%

43.4%

33.9%

2,310

3,616

2,878

2,623

942
(60.7%)

2,163
(58.6%)

2,106
(68.9%)

1,419
(73.1%)

352
(3.1%)

860
(3.4%)

289
(3%)

290
(2.7%)

Race/Ethnicity
African American
Caucasian
Two or more races
Hispanic/Latino

23.5%
71.2%
2.6%
3.5%

67.4%
26.6%
5%
2%

84.6%
11.4%
2.7%
2.7%

50.4%
43%
4.2%
3.4%

Education
High School graduate or higher
Bachelor’s degree or higher
Graduate/Professional degree

84.9%
8.7%
2.4%

82.7%
10.6%
3.1%

77.3%
5.7%
1.4%

86.2%
20.1%
8.6%

Individuals living below poverty
level
Family Composition
Families with children under age
18
Single mothers with children
under 18
Single fathers with children under
18

52
53

U.S Census QuickFacts http://quickfacts.census.gov/qfd/states/26/2629000.html
American Community Survey 2012
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U-PASS Focus Districts Student Population
Enrollment
Beecher Schools
Flint Schools
Westwood
Heights

20072008
1,806
15,540
1,129

20082009
1,796
13,798
1,135

20092010
2,050
13,456
1,006

20102011
1,843
11,479
954

20112012
1,828
10,765
981

20122013
1,370
8,599
854

20132014
1,326
7,207
1,311

20122013
8,750
2,002

20132014
8,551
2,027

Suburban School Districts Student Population
Enrollment
Grand Blanc
Lake Fenton

20072008
8,479
1,751

20082009
8,461
1,777

20092010
8,710
1,937

20102011
8,729
1,974

20112012
8,767
1,873

Focus school districts, are plagued by decreasing or unsteady enrollment. These districts
face financial woes due to this enrollment loss and addition declines to education state
aid.
Other significant issues faced by students and their families residing in these areas
include:
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Poverty - Up to 43 percent of residents in these four Flint area zip codes live in
poverty.
Single Parent Families –Single mothers make up almost 68 percent of all families
with children under age 18.
Low School Achievement
o In zip code 48505, only 5.7 percent of residents have obtained a
Bachelor’s degree.
o The percentage of African-American students in Flint who are proficient
on the 8th Grade Michigan Educational Assessment Program (MEAP)
exam is far below state average. Only 5 percent of African-American
students in Flint were proficient, compared to 11 percent in Detroit.
Statewide proficiency for all students is 35 percent.
o Flint is also far behind in the percentage of low-income students who are
proficient on the MEAP. On the fourth-grade reading MEAP test, 41
percent of low-income students in Flint were proficient. Statewide, 57
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percent of low-income students were proficient. Statewide proficiency for
all students was 70 percent.
Test scores from students in Genesee County’s urban center show a wide disparity from
their suburban counterparts. ACT scores in the three focus districts are six points behind
the suburban schools and four points below the state average.

U-PASS Focus School Districts

Suburban
School Districts

Genesee
County
School
Districts

State of
Michigan
School
Districts

Education
Indicators

Flint
Schools

Beecher
Schools

Westwood
Heights

Grand
Blanc

Fenton

Dropout Rate
4-year
Graduation
Rate
Students
proficient in
reading at the
end of 3rd grade
Students
proficient on
MME
ACT Composite
Score

13.2%
51.6%

30%
49.3%

5.6%
88.7%

>5%
91.1%

5.6%
83.8%

12.7%
n/a

10.5%
77%

41.6%

66.7%

43.1%

86.6%

80.3%

70.6%

70%

>5%

>5%

>5%

25.2%

21.5%

15.0%

19.2%

15.3

14.6

15.0

21.1

21.0

19.0

19.8
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VI.

Participant Profile

Direct program participants will comprise any part or portion of the following
demographics:






VII.

Students and Families from special populations as defined by the Federal Carl D.
Perkins Career and Technical Education Improvement Act of 2006 (Perkins IV).
o Individuals with disabilities
o Individuals from economically disadvantaged families, including foster
children
o Individuals preparing for nontraditional training and employment
o Single parents, including single pregnant women
o Displaced homemakers
o Individuals with other barriers to educational achievement, including
individuals with limited English proficiency
Students and families from historically disenfranchised populations.
First-generation college students;
Students from throughout Genesee County, including those attending lowresource schools and those with low student achievement.

U-PASS Programs and Services

Greater Flint College Access Network (CAN) -The Greater Flint-CAN organizes
community leaders around a singular vision: Increasing the community’s postsecondary
educational attainment level to 60 percent by the year 2025. The Greater Flint-CAN is a
community-based college access coordinating body supported by a team of
community and education leaders representing K-12, higher education, the nonprofit
sector, government, business and philanthropy. The Greater Flint- CAN operates from
the core beliefs that: 1) college is post-secondary education; 2) college is a necessity;
3) college is for everyone; and 4) college is a public good.

Black Male Achievement Initiatives- UPASS believes that the stark disparities in
academic achievement between young men of color and their counterparts are
unsustainable for the growth and health of the community. Black Male Achievement
Initiatives magnify what works for college attainment, retention and success while
providing, leadership, mentoring, advising, and programming especially created for
young men of color. Black Male Achievement Initiatives provide support and guidance
to insure academic and social success for post-secondary attainment while promoting
dialogue on matters related to Black Males’ development K-16 institutions and the
larger community.
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Parent Empowerment Project (PEP) - Parents must be empowered with the
information and skills necessary to successfully navigate systems for the benefit of their
child. Only then will they have the ability to pass that knowledge on to their children.
PEP utilizes Participatory Action Research principles to achieve the following: 1) Develop
a barometer of parent involvement, level, and quality of interaction with the schools
and their children; 2) Examine the real and perceived notions of power or
disempowerment parents feel in their interactions within the school as an institution; 3)
Utilize parent input to explore what can be done to increase the level and quality of
parent involvement; 4) Amplify the voices and input of underrepresented parents’
experiences and suggestions regarding the education of their children; and 5) Inform
and educate parents around matters of college readiness, access, and success. PEP
parents are trained to do research, facilitate discussions and to impart what they know
to their parenting peers.

Students Leading Change- If “we believe the children are the future,” we must
prepare them with the tools to successfully traverse that future. Students from the UPASS
focus districts who become part of Students Leading Change have the chance to
participate in a series of classes and retreat-style trainings covering leadership skills, civic
engagement, positive social change strategies, goal setting, public speaking, media
relations, team building and other topics to help them be the change agents they are
capable of becoming in their schools and communities.

Summer Institute of the Arts and Sciences (SIAS) -Low-income youth experience
considerable loss of academic skills over the summertime, especially when compared
to their middle-class peers. Cumulatively, this loss contributes to the achievement gap
and can mean the difference between being college-bound or a high-school dropout.
Research attributes this hemorrhage to a lack of high-quality summer experiences that
cultivate academic acumen with enriching cultural experiences. The Summer Institute
of the Arts and Sciences offers low-income youth in grades K-8 the necessary summer
opportunities would otherwise miss due to cost and availability. SIAS students
participate in structured, engaging and expansive opportunities: literacy-based
academics, and arts programming delivered by professionals in their respective fields.

Junior Scholars-High expectations for academic aspirations are established early and
should be reinforced often. Junior Scholars Programs offer an age-appropriate format
to foster these lofty intentions. Sessions, presentations and events are geared towards
the K-8th grade demographic utilizing engaging, multi-disciplinary, interactive
approaches to encourage a college positive mindset.

College-Bound Volunteer Advisors- Navigating the college path can be
overwhelming for parents and students even in the best of circumstances. Consider the
road for a first-generation or low income family. College Bound Volunteers are
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community members that want to directly and positively impact the life of a student.
Advisors are trained by U-PASS staff and LCAN partner organizations so they are
equipped to help students go to college. These volunteers make a difference in the
community by empowering students to reach their college goals and fulfill their
potential.

Greater Flint Education Symposium-The Greater Flint Education Symposium is a daylong exploration of educational practice, pedagogy, excellence, and challenges. The
symposium connects K-12 stakeholders with post-secondary institutions to examine the
efficacy of current educational practices for insuring post-secondary success especially
concerning students from disadvantaged circumstances. Teachers, parents, college
students and professors, K-12 and post-secondary administrators examine how socially
constructed barriers impede academic success and how these issues can be tackled
and overcome through innovative ideas, collaborations and intentional practices.

Education Resource Connect Genesee-ERC Genesee compiles information on local
and free online educational resources, to make them more accessible to students,
parents, educators and other youth champions in Genesee County. Resources range
from Early Education to College and Career Readiness and Training. Students can use
these tools to get help on homework, expand their education, explore new interests, or
practice test-taking skills.

Youth Volunteers, Greater Flint Education Symposium with Dr. Tyrone Howard and U-PASS Exec. Dir. Dawn Demps, April 2014
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VIII.

Call to Action
“Unless we move with urgency, today’s young people will be the first generation in
American history to be less educated than their predecessors”-Complete College
America (2011)

How do you inspire positive change, when mediocracy and misery have become
normalcy? How do you move the needle on issues so expansive that many come to
accept they will never change? How do you transform the mindset of a whole
community?
The problems facing our most vulnerable populations are circular. Businesses need an
innovative and educated workforce to be employees, while communities need
businesses and the jobs they create to support the creation of an innovative and
educated workforce. Poorly resourced schools are in impoverished communities with
shrinking tax bases and the associated inadequate community infrastructure.
Meanwhile, what it takes to retain current residents and attract additional ones to put
down the roots of homeownership, allowing cities to acquire the accompanied tax
investment thus solidifying the financial base, are quality, amply equipped schools
surrounded by a strong infrastructure and city services. Businesses and the jobs they
bring are deterred from entering certain communities due to high criminal activity, yet
the greatest deterrent for crime is increased job opportunities and the income strong
employment brings. Poverty and social inequities are the resulting symptoms of
educational lack and simultaneously contributors to it.
“…Personal responsibility alone cannot address the chronic problems
plaguing the urban city, nor should it. American society as a whole has a
responsibility to provide the resources and support needed to revitalize urban
schools and communities. To accept anything short of this is shortsighted” 54
As a community we must intervene and not accept the perceived inevitability of the
status quo. We must stop engaging in the fallacious “chicken or egg” argument and
accept some conclusions that may be difficult, but are necessary to engage all citizens
and uplift the entire city.
There are historically erected and currently maintained barriers that impede young
people, most especially those from impoverished and historically disenfranchised
demographics, from moving forward and positively contributing in our community. Isn’t

54

Pedro Noguera. City Schools and the American Dream: Reclaiming the Promise of Public Education. (Teachers
College Press. 2003)
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the current reality antithetical to our greatest hopes for our children? Don’t they all
deserve to be happy and contributing to the improvement and promise of our city?
U-PASS believes they are and therefore works towards these aspirations:
 All Flint and Genesee County students will have access to attain their postsecondary aspirations
 All Flint and Genesee County students are prepared to successfully pursue
their post-secondary goals
 All stakeholders are engaged in creating and supporting positive educational
outcomes for young people
To realize these goals, U-PASS will need the support of parents, youth and other
residents to participate in workshops, assist in spreading the word of events and passing
along educational information that U-PASS publishes. Volunteers are essential for the
College Bound Volunteer Advisors and other initiatives U-PASS and its’ partners host.
Greater Flint College Access Network team members are invited to join the steering
community from all sectors: school districts, colleges and universities, business owners,
governmental entities, foundations, non-profits and other educational institutions.
Philanthropic institutions and donors are needed as partners to monetarily support the
aforementioned goals and sustain the progress we all want for our children.
Investments of time, human capital and financial resources are necessary to do the
work that U-PASS is charged to do. We cannot afford to lose one more young person as
they walk off the cliff of hopelessness and drown in the sea of collective apathy. They
are not disposable, but invaluable contributions to the betterment of our whole city. We
hope you will join us in this work.
Visit www.upassflint.org or email: info@upassflint.org

Beecher High School Students, College Decision Day Celebration, May 2015
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IX.

Appendices
1. Board of Directors
1. Clarence Jennings, Board President (Mott Community College, Director of
Student Support Services and Special Populations)
2. Keiona Murphy, Board Vice-President (Flint Community Schools, Centralized
Enrollment Coordinator)
3. Kelly Fields, Board Secretary (Flint Community Schools, High School Educator)
4. Randall Wilburn, Trustee (100 Boys/100 Men Big Brothers/Big Sisters, Program
Director)
5. Jeff Bean, Trustee (Ferris State University, Education Programs Advisor)
6. Jenna Stephens, Trustee (Students First-Michigan, Field Coordinator)

7. Robert Fenton, Trustee (Beecher Middle High School, Educator)
8. Richard Russell, Trustee (Smart Teachers As Role-Models/STAR, Program
Coordinator)
9. Kimberly Coulter, Trustee (Coolin’ and Schoolin, Founder)
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2. Organizational Structure
The chart below depicts the UPASS organizational structure. UPASS is governed by a
Board of Directors who select and evaluate an Executive Director for the organization.
The Board of Directors provides leadership and direction for the organization’s
operating structure.
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3. Community Educational Providers
Name

Address

Hours

Services

University of
Michigan-Flint
Educational
Opportunities
Initiative

303 E. Kearsley St., Flint

M-F 8 a.m. – 10 p.m.
Weekends vary

Bachelor’s Degree,
Master’s Degree

Transition and
Support Services

Bridges to
Success

Challenge
Program

Wade H. McCree
Jr. Incentive
Scholarship
Program

Committed to
Excellence and
Opportunities

Choosing to
Succeed
Enrichment
Program
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The mission of the EOI is to foster changes in institutional services and climate and
enhance the ability of the university to identify, recruit, serve and graduate students of
diverse backgrounds with a particular emphasis on students from underrepresented
groups such as non-traditional, educationally and economically disadvantaged, and
those from urban and other areas where the college access and success rates are
significantly below the national average.

Provides a web of services, programs, and information designed to assist students in
their transition to the university and continues the provision of these services through
graduation. Primary focus on serving students non-traditional, educationally and
economically disadvantaged, and those from urban and other areas where the college
access and success rates are significantly below the national average. TSS programming
contributes to student success, enhances the rate of persistence and thereby enables
more students to attain their baccalaureate degree. TSS also utilizes a comprehensive
referral network to connect students to campus and external programs and services.
Delivers interventions and services designed to promote student success academically,
personally, and socially. Aimed at academically and economically disadvantaged
students, it provides strategies and processes that are central to success in college, while
also assisting students in resolving issues that can inhibit success. Also features the Posse
component. Students are identified, recruited and selected to form teams called
“Posses.” Students are grouped into teams according to academic majors as one means
to promote strong networking opportunities for Posse members as they pursue their
educational goals.
Students who have demonstrated academic success yet do not meet one or more of the
traditional freshman admissions criteria, are offered contractual admission. The EOI
Challenge Program is intended as a means of providing students with a good high school
to college transition experience and a foundation for success at the University.
Introduced to a variety of support services through the program, students have the
opportunity to improve their academic skills as well as develop useful tools that will
enhance their collegiate experience.
High achieving, first generation college students are recruited from Flint, Beecher, and
Westwood Heights Community Schools. The students are identified as second semester
8th graders and are then formally inducted into the program as 9th graders. The
objective is to enhance their preparation for college (through workshops and seminars
such as study skills, note taking, career planning and ACT/SAT test preparation) and to
encourage their enrollment at UM-Flint. Full scholarships to UM-Flint are awarded to ISP
students who successfully complete all program requirements and are regularly admitted
to the University.
The program was initiated in summer 2010 as a complement to the ISP (above) to
enhance the institutional outreach to second semester eighth graders and early high
school students with a particular emphasis on students from educationally or
economically disadvantaged backgrounds. The goal is to especially increase the number
of young male students who will succeed in high school, then attend and be successful in
post-secondary education. This is achieved through a five-week, residential summer
program on the UM-Flint campus and academic year after school and evening campus
visits, programs, and workshops that are designed to inform, encourage and prepare
students for the challenges of higher education. As in ISP, full scholarships to UM-Flint will
be awarded to CEO students who successfully complete all program requirements and
are regularly admitted to the University.
CTS is designed to increase the number and preparation of students with a particular
emphasis on students from under-represented groups such as those from educationally
and economically disadvantaged backgrounds and those from urban and other areas
where the college access and success rates are significantly below the national average.
Students are selected from the Flint, Beecher, Westwood Heights and area school districts
and provided with academic and support services to enhance their graduation from high
school and to challenge them to pursue post-secondary education. The CTS program is
divided into two components: middle school grades 6-8, and high school grades 9-12. EOI
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Kettering University
Baker College
Baker College
student services
Mott Community
College
GAPS: Transition
Program
Upward Bound

Central Michigan
University
Gear Up

Davenport University
– Flint

administers CTS as a commuter summer program and a comprehensive series of
academic year workshops and enrichment activities. An incentive scholarship
component is available for a selected group of high achieving CTS participants who
become eligible for a full scholarship to UM-Flint upon successful completion of the
program and regular admission to UM-Flint.
Bachelor’s Degree, Master’s
1700 University Ave.,
M-F 8 a.m. – 10 p.m.
Degree

Flint
1050 W. Bristol Road,
Flint

Weekends vary
M-F 8 a.m. – 9 p.m.
Weekends vary

709 N. Saginaw, Flint

M-F 8 a.m. – 10 p.m.
Weekends vary

Bachelor’s Degree,
Associate’s Degree,
Certificate Programs
Free resources include tutoring, study skills assistance, library & writing center, online
research, computer labs and lifetime employment assistance.

Associate’s Degree
and Certificate
Programs

A transition intervention strategy offering college readiness skills, coaching and early
college prep.
The Learning Center
Prahl College Center,
PCC2280

Federally funded education
program aimed at
increasing
academic/motivational
levels of low-income and
first generation high school
students at Flint, Beecher or
West Wood Heights High
School.

Two components: Intensive
six-week summer program
at Mott Community
College.
Academic instruction and
tutoring twice a week
during school year.

Bachelor’s Degree, Master’s
Degree, Graduate
Certificates
Facilitates student tutoring and mentoring, offers workshops on college prep and financial
aid and assists schools and teachers in better preparing students for college. Available to
four Flint area schools, the mission is to increase the number of low-income students who
are prepared to enter and succeed in college.
Bachelor’s Degree, Master’s
4318 Miller Road, Flint
M-TH 8 a.m. – 6:30
Degree, Associate’s Degree
p.m.
Certificate programs

5161 Gateway
Centre, Flint

M-W, F 9 a.m. - 6 p.m.;
TH 9 a.m. - 7 p.m.

F – 8 a.m. – 5 p.m.

Davenport
Tutoring Services
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Free tutoring services, including on campus and online. Online study aids, study skills and
tutorials.
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23 computers for public use
Fax and coy service
Free Wi-Fi
Talking Book Center
Homebound Services

Genesee District
Library Headquarters

4195 W. Pasadena,
Flint

M, T 9 a.m. – 9 p.m.
W, TH, Noon – 8 p.m.
F, SA - 9 a.m. – 5 p.m.







Beecher Rison Library

1386 W. Coldwater
Road, Flint

 22 computers for public
use
 Fax and copy service
Free Wi-Fi

Flint Cultural Center
Sloan Museum,
Buick Gallery &
Research Center,
Longway
Planetarium, The
Whiting, Flint Youth
Theatre, Flint
Institute of Arts and
Flint Institute of
Music
City of Flint Parks and
Recreation

1200 Block East
Kearsley St., Flint

9 a.m. to 5 p.m.
Monday and
Wednesday
Noon – 8 p.m.
Tuesday and Thursday
Saturday 9 a.m. – 5
p.m.
Varies

City Hall North Bldg
Room N204, Flint

8 a.m. to 5 p.m.

Flint 21st Century
Community Learning
Center Program

923 E. Kearsley, Flint,

Before and after
school programming

Beecher 21st Century
Community Learning
Center Program

2413 W. Maple, Flint

Before and after
school programming

Flint Public School
District

923 E. Kearsley St., Flint

8 a.m. to 5 p.m.

Jobs for America’s
Graduates (JAG)

Mary Ann Kost- Flint
Northwestern High
School

8 a.m. to 3 p.m.
Mary.Kost@mcc.edu

Beecher Community
School District

1020 W. Coldwater
Road, Flint

8 a.m. to 5 p.m.
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The Flint Cultural Center
campus provides area
residents with an array of
cultural, scientific, and
artistic experiences and
serves as a major
educational resource.

Provide a quality, diverse
and safe system of parks,
facilities and programs by
the responsible
management of material,
human, community and
financial resources.
Free after-school tutoring
services, homework
support, extracurricular
activities and dinner for Flint
students.
Free after-school tutoring
services, homework
support, extracurricular
activities and dinner for Flint
students.
Scholarship links, test
preparation resources,
adult education
State-based national nonprofit organization
dedicated to preventing
drop-outs among young
people who are most atrisk. Encourages students to
graduate high school and
pursue collegiate and/or
advancing their career.
Adult/alternative education
services, health information,
College Board SpringBoard
English Language Arts and
Mathematics curriculum©
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4. What is an LCAN?
(Compiled excerpts from the Michigan College Access Network “Charting the Course”)
In 2009, the Michigan College Access Network (MCAN) was established as the
statewide coordinating body for the state’s college access movement. To meet the
goal of statewide college access, MCAN employs a number of strategies; Local
College Access Networks being chief among them. Local College Access Networks
(LCANs) are community-based college access alliances supported by a team of
community and education leaders representing K-12, higher education, the nonprofit
sector, government, business, and philanthropy. These coalitions are committed to
building a college-going culture and dramatically increasing college readiness,
participation, and completion rates within their community. LCANs coordinate and
enhance programs, services, and resources that lower barriers preventing students from
pursuing postsecondary educational opportunities.
LCANs organize community leaders around a singular vision: Increase the community’s
postsecondary educational attainment level to 60 percent by the year 2025 in order to
lay the foundation for a vibrant economy, healthy community, and strong workforce
equipped to compete in a 21st century global economy. An LCAN sets goals focused
on student success, establishes a system of data gathering and analysis, reports results,
and holds partners accountable for performance. It is important to note a Local
College Access Network is not a new program of the community or of one particular
organization within the network. LCANs primarily coordinate and mobilize college
access efforts rather than provide direct services to students and families.
An LCAN should embody the following beliefs:
COLLEGE IS POSTSECONDARY EDUCATION
“College” refers to the attainment of valuable postsecondary credentials beyond high
school, including professional/technical certificates and academic degrees.
COLLEGE IS A NECESSITY
Postsecondary education is a prerequisite to success in a knowledge-based economy.
Everyone must pursue and complete a postsecondary credential or degree beyond
high school.
COLLEGE IS FOR EVERYONE
The postsecondary education attainment rates among low-income students and
students of color are significantly lower than those of other students. LCAN’s are
committed to closing these gaps.
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COLLEGE IS A PUBLIC GOOD
Postsecondary educational opportunity and attainment are critical to a just and
equitable society, strong economy, and healthy communities.
What is the LCAN Leadership Team?
These leaders provide the vision and strategic direction for the entire network. After
analyzing the data around college attainment in the community, these high-level
leaders embrace a common agenda and make recommendations for network
priorities. Each member of the LCAN leadership team should have clear ownership of
the network, genuine buy-in, and an understanding of the college access needs in the
community.
The LCAN leadership team is also charged with building the public will around college
access and success efforts. Because each leader represents a sector, they are often
charged with being the spokesperson for an industry. For instance, a chamber
president may make the case for increasing the number of college-educated residents
by hosting a forum for the business community. A local pastor with ties to other faith
leaders might convene local clergy to discuss how to articulate the importance of
college to their congregations.
Finally, the network leadership team is tasked with mobilizing funding to financially
sustain the network. The majority of the funding in an LCAN is allocated to
administrative costs (e.g. staff, backend support). Often funders shy away from
investing into overhead and staffing; however, the amount of funding invested into the
backbone is minimal compared to that which is leveraged through the coordination of
resources. Because collective impact requires a fundamental shift in the mindset of
many funders, it is important that the LCAN leadership team be able to articulate the
importance of funding a network instead of isolated programs and initiatives.
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5. Collective Impact
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6. Remediation Rates of Proposed Greater Flint CAN Districts
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